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ABSTACT

1, TITLE: Development of Instructional Materials for Use by Indiana Voca-
tional Teachers in Teaching LeadqrshiP end- Character Develop-7
ment to Youth in Indiana.

,

Prpblemand Objectives. This project used the Three Stage-Model
of.InstrUction,"to coordinate-the-developient of,.13 unite' of leader-
ship instruction designed for use by highschool vocational Adwators.
The objectives of the project were £o: ,.e

-,..,t

1, Identify importapt leadership skills and character traits, -, '
2. Categorize these skills into broad topical areas.
3. Identify existing relevant lbaderahjp materials.

"4. Develop a three-stage instructional package for'each topical
area.

5. Develop ateacher manual for,each three-stage instructional
package,

6. Pilot test and revise each package.
7. Tield.test and. revise the materials:

Methodology. Review of the leadeship literature and categori-
zation of leadership skills by the project staff and advisory com-
mittee resulted in the identification Of the following thireen im-

, portant areas of leader and group member skills, 1) introduction to
leadership, 2) planning and initiating, 3) parliamentary procedure, 4),,
developing group goals,-5) levels of leadership in a group, 6) skills
of a group leader, 7) personal characteristics of a group leader, 8)
skills of a grpup member,9) developing group cohesiveness, Id, effec-
tive committees, 11) communication ski ls, 12) internal perations of
a group, and 13) outcomes of leadershi

/ separate three-stage leadership unit (and teacherimanugi) watt
developed for each of the thirteen lea ership areas. The units were
pilot tested at a two-day leadership c nferencrinvolving 71. young
leaders and were found to be effective.

The field tea t consisted of a pretest-posttest, control-group

design. The fleld'test sample consisted of 24 classrooms enrolling
550 vocational high schoolstadents.. The field test procedures were
explained to participating teachers at afield-test workshop.

,
,,

Results Formativeevaluation results, based-on, taiements ob-
tained from field-test teachers, were quite favorable. d were used
to guide the final revision of the units.

.Summative evaluation results were presented for Stages One, Two,
and Three of the leadership units. Stage One results indicated that
students who Studied the leadership materials mastered significantly
more factual information thansatudenta, in the control group. Stage
Onelof each,unit was therefore.successiulin teaching basic informa-.
tion-and knowledge Concerning leadership skills.

.7
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Stage TwO results indicated that students whO paiticipated in the
small ,kroup pimulationts received 'generally, higher leadership ratings

. fr'Om teachars, thane students ih the control group. Stage Two ,of each

unit was judged. successful, in teaching students to-apply and ante-
grate knowledge about leadership skills. ..

Stage Tree 'results showed that students who studied the leade'irk

ship mstortas,viewed the ideal Ieade' as being.more considerate than .

-I ;successful, in.tenchi 8
students in the conI;rol/grod 'units inThus, the' leadership 'unit in,general
and Stage Three..Of mach unit in partictaar, were
students_ o use, khowledge.about leadership to develop a personal attil-
tude toward ,leadership.

Contribution to Vocational Eductitton. The primary. .contribution of

this .project to .vocational education ha's been the ,development and re-
finement of thirteen units ,of leaderabip instruction that -can be used
by vabation.al educators to develop leadership and "character in youth.

second contribution ip that he Three Stage Model of Instruction has
been shown,to be effective in tOe vocational education setting dnd
therefore provides vocational educators with,.6: model for developing
other 'varieties 6f instructional materials. Finally, the ,project im-
proved the leadership ability of the vocational students who particlpa-
ted in the field test. The plannEid dissemination of the lead.ekship
materials will helE, to improve the leadership Walls of students in
vocations} organit&tions.

10



INTRODUCTION

Vocational youthforganizatiOnsfin the U.S. have. consistently en-,

Couraged leadership andlooa citizenship

need fbr increased-Support of vocational

A .

phasized in the.eeventhannual4reportsof

cil on Vocational Education. Similarly.

in its young people. The

youth organizations was em-
.

the National Advisory Coun-
.

the State of Indiana este-

blished "leadership development activities and improved' instruction"

as goals forits vocational youth organizations in 1974. Pursuamt,

to these goals, this.project aimed to'develop instructional materials

that could be used by Indiana vocational teachers,to facilitate leader-

ship and character development in their vocational education students.

4

Statement of Problem. The development of effectille leadership

meterials'involves two important factors.- First, the instructional

materials ne d to teach leadership skills systematically and activel

-T 4
* r

involve stu nts in learning these-skills. Secon aship-

materials must involve the teacher. If the teach t committed

t4 the materials, then the materials will receive limited and ineffec-

\

tual use. I This roject generated a'unified .trqAt ent of both factorb

by using a plan 'or materials implementation/to c ordinate the actual

development of the leadership materials. The flan for materials

mentation is called the Three Stag Model of Instruction (Feldhusen,

Ames,,iind Linden, 1974).

The ,Three Stage Model of InstructiZpn. The'decision to use the

Three Stage MOdel to deyelop leadership instruction Was based on prior

'successes of the model and the belief, that the model is broadly

cableiredlicationalsettingsertallgrade.levelselcumadk.lumes,

and Linden, 1974, p. 23).



The Three Stage Model ganizes instruction, into a systematic se-
, d

quente.'4ach'-unit consists of three stages. In Stage One, students

learn basic knowledge concerning a topic via self-paced: mastery learn-
.

In Stage Two, students work in small groups projects. designed

to involve the application, analysis, synthesis, and evaluation of the

basic knowledge gained in Stage One. In ,Stagemehree, they carry out

individual projects through which thet,internalize; synthesize and

"evaluate what they have learned from Stages One and Two Thilig each

unit is organized'hierarchically so that students progress from low-

level mastery learning in. Stage One to higher-level integrative

learning in Stage Three. This three-stage learning hierarchy is re-

peated across each unit of instruction. The advantage of using this

model is that teachers spend ldss time "lecturing" and'more time guiding
. -

the application and synthesis -a' knowledge, as demonstrated in their

role of -small-group-faeilitator st-StageTifo-. Gon tly-, learning

14
becomes more'meaningful for the students.

Priority Area. This project was directed to RFP6 of the 1974-75 ,

projects. Specifically, the outcomes of this roaect ilitated the

attainment of Goals 2 and 3 (page 74 section 4.12 Tab 3) of /the

FY 19/4 State plan for Vocational EdUcation in Indiana

-2-
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ObJectlyes. The p

tional materials that co

development.in order to a

ject were to:

,l. Identify im ortant leadership skills and aLacter traits.

ose of this project was to develop instruc-
.

d be used too teeth leadership and character.

ccomplish this goal, the objectivps of this pro-
./

2 Categorize these skills into:broad.tOpical areas.'

3. Identifeiisting instruottional materials rele'V'ant to each to-
pical area.

A *

4.: Develop i'three-iftge-learning package for each topical area.,
.

Develop a teacher.manUP1.6r each tlareestage-learning package.'

6. Pilot test each three-stage-learniw package and revise'wftre
needed. '

-.I.,.
.444-) a

Formally-field-test the materikls,Tevise.as needed, and repOrt
results to the S to BoardeTocational & Technical Educa-
tion.

METHCDOWGY

Developmental PrObedures. Having decided'Ao uhe the'. Three Stage

Model to guide the, development of the leadership units, the first step

-was,* identify lOade'ragp skills and character traits impa.tant fc4.,

:votationaletudents. The literatures/1 leadership. wepirevieVedtby

searching ERIC and PsvhologiThl Abstracts, by searching librWne.0
,

catalokues, and by reluesting leadersOip materials 'from, staie-Organitations

and universities.

a a result of thsyeyiew of the literature,' materials relatecUto

e rship training were obtained and reviewed to identify the important
4

ski7l.ls my' functions of leaders and group members. These skills fume--

ons were then independently 'categorized into broad tOPical areas b the

-3-
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, .

project staff. The Stogdill (1974, p. 93) summary of faCtorAnalytic
.

studies involving leadership was especially helpful in determining these

broad topical areas. The tdvisory committee of 10'vocational teachers

and youth group members alsg helped determine the broad topical'areas.

The result of this categorization process was the formulation of the

,followifig thirteen areas of leader and group member

1. Introduction to Leadership

2. Planning and initiating

3. Parliamentary Procedure
a

-4. DeveloPing group goals

5. Levels of leadership in a group

6. Skills of a grow leader
Ao

7. Personal, chbracteristics of a group leader

8. Skills cif,a group member

'9. DENeloping group cohesiveness

10. Effective committees

11. Communication skills

12. Internal operations of a grbup

13. Outcomes of leadershil)

For eaCh.of these .thirteen areas of leader and,grbup member skills,

a separate "thee-stage leadership unit" was 'developed.. The.stapsin-
.

volved in teaching a three-stage leadership unit are described in-thelpre-
_

face to the teacher manual (see Appendix G). The reactions of the pro-

ject advisory committee to the leadership units werelfaiorable. Conse-

quEtly the staff began-the pilot-testing and field-testing phases of

the ect.

) 4
,3Samule. Pilot-testing was done in two phases. First., several uilits

were taught in,3 classrooms enrolling junior and senior high 'school
h.

A,

06.
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, .

students. -Secoadt.m6Eit of the units were used at a two-day leadership I..
- . - ,

conference with 74 yOuth...groui. officers participhting:
.. ,,

, .

---The field-test sample initially consisted of five classrooms repre-

sentingpach of,six youth, group orgailizations for a total of 30 clase-

rooms: :however, data tram 'only 24 classrooms are reported here -- two

teachers changed jobs during the fielditeshree'teachers had not yet

.return their posttests, and one teacher encountered vocabulary problems

in teaching the material to freshman and chose not-to complete the-field

test. Vocabulary problems were not reported by the other teachers who
3.

taught mostly junior and senior high school students. These 24 class--

rooma enrolled 550 junior and-p nior high school students. Additional

characteristiOi of the samples are outlined in tie information sheet

,., c

presented as'ApPedix A.

PilOt Teeting.' Units

school classrooms to dete

2, and 4 &re tried out in three high,

ine whether or. not the Three Stage Model worked

well in a vocational educ tion_seiting. Reactions from teacherd, students;

and obsprvers indicated that the Three-Stage Model,as implemented in the '1',

leadership'unitstworked wellin;the vocational edudation setting.
,

The Second round of pilot testing involved-a two -day leadership.66n-
.

, ference held'at the Trafalgar youth camp near IndianapOlis, Indfna. The .
4,

74 participants were divided into small groups 'and each participant tried

outivbst of the 13aunits. 'Table'l (please note'that tables are presented

at the end of the report) presents the results of a 20-item evaluation of the

leadership workshop. The ratings were generally very.positiie and evidenced

:the effectivenesd:of the leadership.units. It was therefore concluded
#

.

ti

-5-
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from the pilot testing that the units were generally effdctive an l were

'rea0y_ be formally field - tested. On the basis of information gaped

fromthe pilot tests the materials were revised somewhat in prep ation,

for ,the field test.
a

. 114d-7est,DeSigia. The formal field test consisted of a pretest-
-

i

. )5 ', '

posttest;\control-group design. The procedures for the iflieid,test are

presented as timelines in Figures 1 and 2. In order to insure the Lull

cooperation of the control group in the study; the teachers in group two

were:informed that although they would 'serve.aa'the control grbup while

group. one tried out. the units; they would. be given the opportunity to

t±7 but -then unite" after they,hadeministered the pretests and posttests

to theirsclass47.,

. The 30 teachers: who paiticipated in the field test had been recommended

by our prOject Mai-60r. After insuring the cooperationof gess:
-

teachers, they were randamly'assigned to the experimental ante control ,

,
s

,.groups as shoWn InTigure 3.' Because of enticiPated variation in the

amount of crevions leadership 'Gaining Occurring' among the six youth or-
0

. ganizationis, yauth organizations perVed'as a blocking factor. Accordingly,
.

within, each organization, three teachers were randomly assigned to the

experimental group, and two teachers were randomly assigned to the control
1

group. Each experimental teacher was also randoml* assigned to teach a

block,bf 4 units -- either units or units 6,7,8,9 or ,units 10,11,

12,13. (Unit 3 Parliamentary Proceaure, wap not field-tested,kOrmally

-because some organizations are ,nbt concerned with Ws topip.) The

.
field test design thus insured that 12 leadership units were tested An

-6-
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classrooms representing each of the.tdilowing six.vocational youth. groups r-

DECA, FFA, FHA,.0 A, VICA, and ICE.

Field= Tept Workshop. The field-test design and the appropriate use

of the thrvit-stage\leadershiVbmits Was explained to the field-test teachers

at'e:one-day worksh p at whibh clasProot \quantities of the pretests and

leadership units wer -distributed. Teachers. who coed not attend the

" workshop were'inforMed of the'field-test procedures by mail and a tele-

phone conversation. Although the control teachers attended the field-
0

test workshop, they were not given classroom quantities of the units at

the field -testhvorkshop. This Was done to insure that they would not

use the leadership materials before administering t pos%tests.

% Instruments. Instruments of a. formative and pumm ive'nature were

employed in the field test. The formative evaluation instrument consisted.-
-

of the teacher log shown in Appendix B. The experimental teachers pEled

this log to deseribe how they actually taught the leadership units.

SumMativeevaluation;insiruments were-designed to.asses'components

of each stake of the ,Three-Stage llodeL; First',,eLonteAt mastery: test

(see Appendix C) measured how much knowledge was -acquired at Stage One

of the leadershipunits.\ 'Secohd, teacher ratings of leadership (see ,

Appendix D) and self-repOrted ratings of leadership (using the same items

as shown in Appendix D) were 'gathered as Some indication.of the amount

of leadership skills acquired as a result Of Stage Two.of the leadership
.

,

units. Third, responses to the Ideal. Leader Behavior Description
4

Questionnaire (see Appendix E) were gathered as an indiaation'of. the
. ,

.
.

,

attitudinal and pers relevaace effects'e'Stage-Three of the leader:

'I'

hi
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ship units.

Statistica Anal S's. Two'basic typds of analyseswere pet Orded.

..
-

The firs.t,type of analysis treated..individuall clapstoOms as the nit of
_.- -1!-- , .

.

..

\ .-

analysis. This was done becense classrooms, not individp1s1dents,

A-

\

had been randomly assigned to\the eXperimental and dontr41,groups.

Thd second type of analysis

unit of analysis.. One reason
. ,

treated the individual student as the
. \

deliingso was that the i4luence of a

Particular claSsrooriteacher was lessened by the fact that the instruction
-400/ %

'I4Ii'lwas individualized at StagesNe a40 Three of each unit. The'resdlts of

the two types of analyses can be expected to be very similar. using the

student. as

ate.
nit.of analysis is S somewhat less conservative proce-
,-

One-way analyses, of covariance "the. control-experirilental dimen-
.

-lion as Vie-independenf -vailable and preteits as the covariate) were per-
.'

.

. .

..formed Eor the mastery 'test.and for the Ideal Leader Eehavior
1,

Description Questionnaire." Initially, the class ie4in was used as the

unit of analysis.-' Sex was introduced -as an independent variable when the
..N

individual-student was used as the dnit of analysis. Essentially the.same

analysel were done for, the teacher ratings of ledership and the self

._,.

reports of leadership', with .the exception that there were no coVariates

'
(in the for.of pretests) availablefer these vaiiables.

.

RESULTS

Formative Evaluation. The rationale for including formative evalua-

tion in the field test as to identify ways that the leadership units

could be,improved, Table 2 presents the formative evaluation results

fpr each off the units. the comments in Table 2 are verbatim statements

-8.v
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.thatthe field-test ?Etchers expresied in the logs,they kept while teach-

ing each unit. Gene lly, the comments are quite"favorable. Any short-

COmillipmentione y teachers are being corrected i the final revision

.
.

of the units( r. Several teachers'noted that'irWaS-d fficult,-to find enough

4., ..
.

4

classrgom time available to teach units without inte ruption. This indi-

I
. .

cates that it may be advisable to package the units ndiVidually, so that
,..

, .
, ,

teachers are able to choose one unit at a time.
,,

Whereas the formative evaluation of the fteld to -t was designed to

document ways to improve the leadership units, the s stiVeevaluation

was designed to answer the question "Was the field to t successful?" Sum-

mative results are resented for each of the three stages.

Summative Evaluation of Stage'One. The overall.goal of'StageAdne
-

of each unit was to teach-students factual.infprmatioe about-leadership
-

skills. During Stage One_ofj each unit, students ifitividually read meter-,

ials about leadership. Thus,'the appropriate test Of the effeCtien ss

I
of this reading was to test student recall of 4ecific factual materia

using a content mastery test. N
i

kA

% .

u f fl. 'V

i
.

Tables 3, 4, an& 5 give the summertive results regaiding the.impact"

, .

,

of Stage One across the 142' leake,crshi units. The dependent variable was

the class mean "scare on the, content Miast ()attest (gee Appendix C).

. .

The independent variable vas the
\
control-experimentalgroup factor, and

the covariate was the Aontent Mastery pretest., T bl'eS 1., 4; and 5 indi-

..

cate that the exper,imental..groulYmasteled signifi akly mQre 'iactual lead-

.-.

ership information t6n.he control group.

Tables 6, 7, and 8' present essentially the sa'mei analyses as those re-,

ported tn Tables 3;' 4, and 5, except thatindividuS1 student scores were,

?



"0.

used'as the unit of, analysis. The effec sex was also introdiiced as

an independent (or classification) variable in these tables. Tables 6.
, ... .

.

7,,and 8 reveal that the experimental grou mastered significantly more
...

factual leader4P.maxerial-than the Conti; grpup. One would anticipate

this finding', since e.more conservative analYses (base d on the class 4

means as'xeported Tablts 3, 4,. nd,5) alga indicated a significant

effect due to:studying the readership materials: There were no signifi-

If
,cant int8 ctions at Stage One._ .

Concerning the role of sex. T

,

students ,kriew significantly more faCtual leaders p material than mare..
'

. .

students for units 107-11; and; 13. This Toi In.& regardlespOf whether
.,. -.,

0

les 6, 7, and 8-indicate that female.

OM.

wiled or females'were in e experiMentaf or control groups. There was
.

, .
, .--

,-, no significant sex effedt for units one to nine. The significant effect
-*-

due to.sex for units 1,0, 11, 12, and.:13 probablyieffectb4Oteater
, -

skill on the.peirt'ot.kem4e students. It does not seem o be tied/ to the

,leadership materials,sinc4 there was 1.1(5 interaction of sex with the exper-
.-,

reading
. .

imen, al=control group factor.

FrorPTables 3.through 8, it was concluded that the 12 lea4erahip

were\ effective at Stage One betahse studentsyllo studied the mater-

ials (th xperim*tel grotemestered,significantly more factual leader-
,

-1
ship information t an students who did not study the

4
materials (the Con-

(

. ,

trol group).

Summative Evalu tion_of Stage Two. The overall'inatructional goal

for Stage Two ofeaChAunit was to teach students to--apply. analyze;., and

evaluate theJeaderShip knoviledgethey hadlearned in Stage One.of-each

' unit. During Stage Two of eacn-utit, students Rare

--

ing 20

4



simulations or work projeCts. Hence the appropriate test of the effective

neSS of,this type of learning was to obtain.ratings'of student leadership.

..

Leadership ratings were therpfore obtained from the teachers
)
and the stit-

.
.

.

dents themselyes were asked. to describe their leadership perforMance. Project

limitations.of time and budget precluded the use of peer xatings.or observe-
4

tional techniques.

Tables 9 through 14 present the sUmmative results concerning the impact

of 'Stage Two across the 12 leadership units. The dependent variable for

Tables 9 through 13 was the teachped rating of seudentAleadership.(see

Appendix D). The independent. variables were sex and the experimeAtal-

control group factor.

The Inaj.zir finding' revealed in Tables 9 through 13 was that students

C.

in theexperlimenthl'grpup:generally received highery leadership ratings
44 !.

that student6 in the control `group. .The.experimental group scored signi-.

fiCantly (p = .001) higher than the control group for the leadership rat-,

fng item reported in Table 10 (This student it good at initihting.or

ing a group activity.). The experimental group also scored higher (p = .10)

than the control group for theeadership rating reported in Table 9 (When

this student suggests an idea, the other class members usually agree.)

....

_

and, rin Table 11 (This student is.a class leader.). Howeve, -the, c'ontro
i

group scored significantly (p = .05) higher than the experimental group

for the leadership rating reported in Table 12 (This student likes to choose.

$
members f6r.a tea ). There were _no significant differences for the lead-

.
.- -

,J6 A

ership rating reported in Table 13 (This student likeb to be the'spokesmaw

for-a group:Y. There were no significant interactions and no Significant

' effects due to sex.



O.

t

Thus, Tables 9 through 13 indicate that students" itr the experiental

group were rated higher than the control groupon three of the fiNreieader-

.
ship items.

Results for scudTit self - resorted

The dependent variable in Table 1

leadership are shown in Table 14.vk ,

as the 'sum of 'student se1f-reported

rattngs'for the same five items. that are shown ln Appendix D. Table 14

indicates that there were no significant'main effects due to s x,and the

experimental-group factor.

On the basis of the teachers
f
ratings of student' leadership', it was

concluded that the 12-leadershipunits were effective at StIge Two be-

cause students who participated in the small group simulations (the expert-

mental. group) received genergly higher ratings of their lead Airship ability

, .

than students in the control group. It was therefore concluded that the

overall instructional goai.of Stagg Two of the units had been accomplished

'because the teacher ratings of leadership were evidence that kudents had

-learned to apply the leadership knowledge they had learned in Stage One

. ,

of, each unit.

SummafiVe Evaluation of Stage Three.

4 4

the summativeresults regarding the impact

leadership units. The dependent,variables

to scales

The scales'

Tibles 15 through 18 present

of Stage Aree-acrOSS the 12

involved in these table's are

from the Ideal Leader Behavior. Description Questionnaire.

are called consideratiOn and initiating action. Consideration

. -

refers to a person. -oriented ideal leader, 'whereas initiating action -Farfl-
flects a task-oriented ideal leader. These scales were selected to mea-

*

Sure-the attitudinal effects produced by Stage Three of .the leadership

units.
i -

-12-
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Tables 15 and 17'Indi,cate that the experimental group scored signifi- Alt\

cantly higher on consideration-than the Control group, using class means 't...

and individUal scores respectively. 'On thee other hand, Tables
,

E. cand 18

,

, .-
4

shorn, that there were no eignificanP differences between the exp, rimental
. ,

. ,

and ,,ont'rol groups_on ini.c4ating action, regardless of the unit of analy-

sis. Thus the effett of Stage Three Was to make students who studied the

units view a considerate (or person -oriented)` leAder as ideal. This would

be expected ,. since several of the individual projects in Stage.Three of

the units related to interpersonal aspectslof leadership: The impact of

,...

the social'interaction i0occurr g in Twociof each unit. robably also
,...

contributed to the signifIant effect involving consideration,
,

I

SUffimary. The summative ealuaiion findings "for Stages One, Two, and

19 'shows where significant effeFts
.

.

Three are summarized in -Table {19. , Table

occurred-in Tables 3 through,18.

'
For Stage One, Table 19 Shows that,students who studied_the,leader-

.

ship^materials Inastered signific tly more factual information than stu-
/

dents in the control group. was true for all leadership units, re-

gardless 'of whether the class mean or the individuaLstudeot score was

the unit.ofi-analysis-. s 'gtage OnE of'eachunit was. successful in

accomplishing its goal .11 the teaching of basic information-and knowledge

,

concerning leadership: skills.
t

--- For Stage Two, Table 19 shows that Students who participated in ,the-
. e

small group simulation4 received generally higher ratings Of leadership'

than students in the control group. 'There was no significant ,difference
t

,

between the experimental and control groups with respect to self - repented

leadership abi Two of each unit was judged successful in a-
,

chievint its instructional goal 7-,teaching students to apply and integrate
44

.13;
23
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sp
8

the leader ship, knowlege obtained'at Stage;Oi;a.

For Stage Three, Table 19 shops that studente who studied. the leader)
.

ship materials viewed ideal leader as being more considerate than

did students lithe/ ontrol group.. Sttdents in the experimental'and.con-.

i
.

trol groups did not differ significantly,, n their attitudes"Concerning

the importance /of initiating action as a,oharacteristieof the ideal
,

/

leader. Thnal-Stage Three of each unit was successful in accomplishing

its.goe.1.4,14elating leadership_knoWledgeand skills to personal attitudes

concerning leadership.-.

On the basis of the results for Stages One, Two, and Three of each

unity it was concludekthat.the leadership units; were 'eticcessfuiti. Studenti:

Itpned basic knowledge of leadership skills, they app/ied:this knowledge

4exim
I

about leaderphip in small group projects, and they,develbped personal,

relevance for leadership,in their liveS via individual projects: Th

reactions -of the field teat teacherealsordocnmented,the general success

of the three-stage leadetship units and'providedsuggestiona for im-
.

. .

.
proving the materials.,The suggestions of the field-teat teachers are

,being corporated ,into. the final reiilsio of the three-stage leaderehip,

/'

40
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'CONCLUSIONS,,,AND RECOMMENDATIONS

Based on the results of this roject, the following conclusions are

justified:

1.' The project objectives (listed on 'page 3)- were accomplished.

2. The three-sot#ge leaderishipunits we e effective-in teaching '

basic knowledge about,leadership 11P

3 .) The three-a*ge leadership units were effective in structuring'
the application of leadership skills. 1

4. The three-stage leadership units, were -effective in assisting
students to form attitudes and personal felevance toward lead-

&ersSip skills.

.
,

. :The three stage le dership units can be `used effectively by such /t7

.

vycaiionial youth g ationss.s DECA, FFA, OEA, VICA, and ICE.
,.,

.

Succss of the Three-Sta Model: The results of this. proiect sug-

/

gest that the Three-Stage Model may be ideally suited' to vocational educe--
.
r
vs.

... ;
....

tion. This is because Stage TwO'Ofthe model truCturee the applicatlon

of knowledge concerning a topik and- because so much of vocational educe-

t-on is concerneTmwiththe appplation of knowledge and skills: It is

therefore likely-that:the Three-Stage Model can be used with.success in

other areas of vocational education.

pissemination of Project Findings. The ProjeO'staff hasinitiated

efforts to disseminate the project findings.. One avenue is-thr u h the

professional literature. A paper has been presented at a professional.
/

meeting by Howell 'and Richardson (105) and an article has been accepted' L_

for publication (pichlardson, Howell, & Hynes, 1975). Two additional

papers have been accepted for presentation at professional meeting

and another.article (Feldhusen, Hynes & "Richardson) has been submitted
, . ,..-

-15-
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. ,

for pOseibie publication. All of the writings, -acknowledge the support

- ' A

and asalstance oVthe _Indiana State Bdard of VocatiOn64. 4"T chnical

Education.
jr!

:

A second means of disseminating project findings be through

the duplicat''n and distributiOn.ofthe units by the. In qa State Uni-

versity: C culum Materials ,taborato7. ,

Futur Use and Develooment of Project Materials. project -was
......,

, .. . ,. -4
fortuhSts in re ivieg funding for follo*Up:dhelital ntal activitiesfor

, . ...1
/

The, of "the folOw-up project is tscLsysteMatic lly develop audib-

visuaimaterialilto:increase the' effectiveness of tH he leaderahip units..
1

..,.. ,c-

Several of the,field-tett teachers, as well as membe s of our adVisory

committee, suggeeited-othat, the leadership material,s ou,I be more effective

k, '''

'>

if supplemented with audiorvisus; materials.
, N

Finallyy. the-faloWing three recommendations- e made zonceriing,thq,

v . -,

d
,.

'"
,

a- future use Nthe three-stage leadership units:

m/. .
4. ,....,

a:. -It. is suggested ,that the units be "pacic 'ad" individUally so' A
,

\ that teachers can pick and\zkoose units easily. In'this wax,

it-will be easier fo-r-teachers to Embed le sufficient time,

', ov.ithe,teaching `of' one or tap units a a time, without interrup7

,tiOn.

DiseeminatioU of the-three-atage lead- ship units ehould be
supplemented'by workshops dem nstrat g how to use the Units.

Severaiworkshops'are-planneda tr,ofIhe follow -up. project;

and I' would be advantageous to disseminate copiea.Of the materials

at the .-meetings.

Additional uses_ of, the Three Stage Model ofInstruction in the
akea of vocational education,should,be investtgatedW One of the
inVestigators,' for example, plans. to use the leadership units
to supplement,a college course for future youth group,adVisors._
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FINAL EXPENDTTU4 REPORT

ar Budgeted Expended

'0

Balance

Personnel

CentraCtuAl Services
Secrptarial

*
1 Computer

.fir Inge. BeneMts

: I

Travel

Supplies..

Commdnications

Projedt Production

Project Eviluatiofi

Totals
e

Ending Balance

Total

$6968

1400

-0-

1256

400

700

450

600

200

6435.43

850.35.

250

,

W78.81

920.18-

235.59.

90.71

+532..57

49065-

.00

+ 9.86

- 78.81

7220.18

'+214.41

-946.77

+109.29

$11,974

11,914

-112,853.81

(-79.98)

11,973.25

(- 79.98)

I, dry)

-18-
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table
1

'

LEADERSHIP TRAIN,* PROJECT WORKSHOP EVALUATION

i

In order to /determine the effectiveness of- this leadership work-
shop, we'.d 11ke', you td.answera few questions. Respond 'to each question

*by marking your answer card aS,folJws:
5 = A Strongly agree
4 = B = Agree
3 = C = NeP.opin.lbn or yncertain
2 = 0 = Disagree,
I = E= Strongly di,sagree

_, !titan rating*
t

J. .The group exercises are bayed upon, realistic situation -s. 4.3
21, The'group,exercises prOvided for a realittic Ilarning .

4.5experience.
. I

a

3. -Tbe group exercises mere clear and easily understood.
,.,

A Workshop participants showed a' hJgh degree', ol interest
.in the group exercises.

1

5. .The group exercises were ddminatecrby 4'; workshop
inst tional team.

6., Particle ants were actively involved in the groups',
exerckse.

/ 4 .
.

7. As a participant, k wo'uld recommend that these materials
,be used in future leadership wOrksh6ps. ,

to8. The workshop instructional ' team was, courteous and welttl-.
.

poised. .

;
,

t q

\.
9. The workshop instructional team was enthusiastic.

10.- The workshop' instructivnal team deMo-nstrated that they
. .Had mastered the group exercises.

1.1.' The wOrshop team' was adequately prepared.

12. The workshop te,am mas organized.

13. The-workshop team handled unanticipated situations Well..
. ,

14. The instructions for ,the group exercises were c qar.

15. The workshop steam enCouraged_active participati. n.,

16. There was sufficient tim-e t6 examine the materials.

17. There should have been more opponitunity to ask questions,

18. The presentaflons bysthe leader were too long,

19. The worshap achieved the goals it set out to achieve.
20. I lea'rned'a lot about leadership as a result of the

workshop.

*Ratings, were gathered from74 workshop participants.

cl

N

29

3.7

4.2

1.7

4t6

4.

'3.9

4.5

4.4

4.0-

3.3

4.5

3.0

2.4

2.0

40
4.6



TrIble 2

FOilMATIV,EVAWATION ND:m/1:s

UNIT 12- INTOMTION TO LEADFRgHIP

One tespher noted the follawing...

A I. Parts of unit used (example SIG, GIG, PIP):

All of ihem- this unit was especially helpful. Even though

we'hnd elected officers in the beginning Ofethe year. I hitdeVery'

ti

student in he room gtvea..oamPaign,speech fpr a Particular office. 1

,

T leatned.f om th eil as there were some I did not expeet
o
to. come

v,
.

thiu as the
..

- 4 .

'--.II Extra eferbnces`usect by. studenta:

I had the situdents tell what kind.ofleeder their boss
Q

was 7 giving - specific examples to backup.5,why they said what

they did '-. having :them observe their boss very)arefully,during
. .

this period.

III. Materials most Useful:4

All of the units - thad,studsnts.evaluate themselves and

determine area in their life where they had been leaders.<

IV. Weak points:

None that I' coup See. I plan to use this)tery

teaching aid next,year when we:haVeAlass elections.

Another teacher said the following...

. III. Mhterials most useful:

GIG Mock Class Electionk

IV. Weak poinls:

abeh as a

Not enough time to cover this unit in a machine shop class

UNIT .2 - PLANNING AND INITIATING

One teacher said the following:

I. Parts of unit used (example SIG, GIG, PIP):.

-All of them - This unit fell at a perfect time because they got

' I

a lot of actUal experience planning their homecoming oar, etc.. It
made theil mgresew:ire'ef, how it is when students don't follow through'

their plans.

-20-
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N.

Extra references used by s udents:

Done except what we were w rking'w,ith on the name gple,

I didnot use the name as the directions suggested because they

kn& one anOther. I had each student tell. 2 things about lam-
.

self & each student had to repeat each and add. to the dth rA down

the line. I had 2 groups & one observed while t1e other 4as

trying to remember, .each item about a person down, the line.

III. Materials most useful:

The students had stationery orders to deliver & collect.

They related their planning & initiating; to what they were: doing
a
in their sales,projects. They soon found.out that plans have

to be altered 4 adjusted at times as was the case with our

Purdue Project when we had td delay it.
( .

TV. Weak points-:

We had so many interruptions during this unit we had

-stationery deliveries 3 days in a,row which had: to` he taken
.

chre of. The time used up for collecting money and working
.

with our sales projects cut on time each day for the teating

therefore Lhad to go a two week period ts get it ctevered., We

also had. Hopecomipi; during tLis time and studenti
.

had to use

some time for ear doocrations.'

Another teacher said the f011owing:

Materials most Ineful:

Mock Meeting and Name crainc.

IV. Weak points: Nonp,

;I? 4 - DEVE40;Ng arArl'icA
%

s'C'n0 teacher said that.w.

III. Materials molt useful:

The: NASA exercise c4,used

C
some thinking by the group & they

could see hOw important it wasp to reach a deopion:they all

could-live by later.

TV. "Weak points:

During this unitwe had our DECA Initiation 10/8/75, banquet

which. took time for planning. .We- also had'a youth conference,

scheduled as,Hagerstown 10/14/75. Qn 10/15/75' we hadz.district

officers election. With a these activities, it made more

interruptions while trying tO cover the unit.
P ,



Another teacher said...

III. Materials most useful:

Planning Club Activities'

- I NASA Exercise

Weak 'points:

It enough time for a Machine shop program to justify"

lhr a day for 4 welts:

UNIT 5 - EVELS OF LEADERSHIP IN A GROUP

One teacher 'stated the following...

III. Materials most useful: .

The Africa Enterprise'was good. I could tell how close

.the students were reading. They did quite well at figuring

this tne out

IV. Weak points:
I .

-A

During this unit we had 2 days off for teacher Conference dayS

plus one day that I left for MexiCo City for Pan Am- ican games.

Anothenday our District president wanted to speak t the ps

which took the whole period. I feel that I did not giv it

the propertime. When we worked on'it everything was swell,

,but tryingto get thru the 4 unitA with all the,interruptions

I hatt-and trying to not go any more than I had to off your time

schedule it really did not-give me much time.

The project istoo good to rush thru. It would have been

\impossi*e to cover 4 units, in 4 weeks and de it ju tice even

without interruptions.

UNIT 6 - SKILLS OFrk GRQgP LEADER'

One teacher said
,.

III. Materials most useful:

Leader skills (Basic Informat on Summary

IV. weak ints: ...- )
.

.,

Poor Tri 1-not fault of info itself.
/3

,

I believe teat r could subst*tute a bette subject t
...

o

br4instorm.

Another teacher said.:. -"----..
. \

l'--Unit.required approximately 2-ff hours class -ate

- III. Materials Most useful:

Small group material,

v

.1.

-F
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IV. -Weak ,points:

Too much material to read. Class discUtsion f material

AV Twegentations, et6. would be most helpful in h 1ping students

learn. .

i Another teacher explained that the class...

COMpleted SIG and passed out pages-on Leadership Sk 118. DicuAsed

-ISIG materials nd gave mas ea ry ()lilt - Av. 3.55 out of Ii Changed the
r

(

arainitorming topic co "How could our-chatter Achievement PaintSysteM
, .

D6improvred?" Followed remainder ofdIG"trocedure and added a --

discussion_question to Ho.,
.

7,pagela 6'eiow4oes your AM yto

genlrate ideas,in a small group-compare with 'your. ability to enerate.

,ideas in a large group? Would you feel more or less inhibite

On the.PIP part; instead of writing it out on a haii4 sheet

we discussed it as_d class.

Another teacher notedithat...

rti. Materials most useful:

GI ArainstorMino.,aetiviDy
t

IV. weak points:*

?".

f paper

Studen4 would trirte get by withOut doing the required reading.

.It did riot hcad_ther attention especially the S,IG exercises.

tt dents could answer the Mastery ouiz but 'still not be able

torecall Whct they were supposed to learn from the-unit...

'OFIT 7 -. PERSONAL ligRACTERISTICS OF A GROUP LEADER

One :-teacher said..

IV: Weak poi

None, sec nd pst cnjOyed unit.

Another teacher sari

III. Materials most useful:

Small'ou1 material.

IV. WeX points:

gain - too much material to read.

Another teacher noted...

'IV. Weak points;

,Students hinted out that the left margin in the booklet.'

Is not wiab enough - part 'of the material is folded under and it

4,0
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1

' ,
,is'impossib_Wo read unclear booklet if taken-apart

Can be dangerous!4,:they:may misplace some pages)

Still another tbachee rioted:..

-..efT. Materials most useful:

Case Studies were very helpful.

'IV. Weak points:,

Believe some -airstrips or tapes might be helpful

Another teacher noted...

. IV.' 4a.k.points:

and that
a

Seyeral typographical errors,' especially "Oualities.o

Leaprsh61 reading (line no. 11)

--Lt. 8 ..- SKILLS OY.A GROU15Np9tH

One teach said...
,

.Iv. eak poilts:

.

\\. 1

--
Student,/hesitan_to nominate for leadership roles. 3 had

.'to assure themithat I would not allow others to see what 4ley
,

wrote-dOWA 1pe fore they would."ldt loose". Therefore, I could

/ not, put n nations on the board.

Another, teacher noted...

TV.- Weak .points:

of 'categories on role nominations form are differe

from names in the Group Leadership Skills Handout.

,'nother teacher noted:

IV. Weak points:.

Mastery quiz too short.

-UNIT 9 DEVELOPING'GROUP COHESIVENESS

One teacher noted...

Ty. Weak points: 4.

None, most interesting unit to students.

PIP-left a little to be desired, the students were not quite

'sure just what they were tom-rite and found this very dull.

4,

1.1

Another teacher, said the opposite...

IV. Weak points:'

Students didn't really get intere'sted; altho, onreading the

PIP' - I felt they were getting something out of it.

.34
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Still another teacher. said...
, 0

.III.''Materials mast
s j^

Pelt the group activ'Ities were most beneficial hot only4in-

helpingStudents learn toVork together and be a good group

member but also to gel; to 'know one another.

And an herteacher

III. Materials most useful.;

,The students seemed to enjoy the activities in this unit.

ura 10 - EFFECTIVE COMMITTUP'

One teacher said...

III. Materials most us ful;

They did an outstanding job, with the GIG and-PIS.section

of this unit. Worthwhile projects that they can use in-the future

came forth. .Excellent opportunity for the students.

IV. Weak points:

The PIP section did not interest them.. Perhaps-a better,

:84 more interesting topic could'have been chosen., It is hard

to get motivated when homewoAis involved.
.

Another teacher said... a .

At
I. Parts of unit used -(example SIG, 'GIG, PIP): .

gIG1 used entire instructional activities suggested and gave

quiz g an followed the suggestions prepared in the BIS hand-outs'

incorporated inrclass work.

GIG - HERO-members actually followed the objectives in .

esiarlishing the 1975-76 lorgAm of work, since we were just

organizing the clubs activities. / 4

PIP - the instructinal activities were concerned with,the

HERO projects -both-encounter and imPact. Each class member developed

an, individualized project. An example of one class member:s project

to be' carriedto completion, is Franklin Vigh Achool'S Retirement

Luncheon honoring/the teacher's.. who have retired- Since the ne*

building was constructed.

IV. weak points

Attempted icyteach too 'nue iin too short a:time. Aince I felt

the need for ,incor rating HERE activities with the field testing

project, wereal y worked very hard to accomplish the Chapter's

.-2,1 , :

3 5
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1:IT 11 - COMMUNICATION SKILL.
--1-'

. 4

G :o
One teacher

,

said...

Split class into. 2 groups & *play Echo game. Teacher served as

an.observer & did no-Otake t in, the g4me: Students se ed to enjoy,
,..

the game & they,seemedmouc more alert 0 what pe e wer saying then
-, !

they have been.

Another teao\her said...

IV. Weak points:,

PIP was, the most difficult to coordinate so that it would

be realistic. 42 in the Instructional'Activities f PIP was

also difficult to get them interested in going this 'section since

it related to family

Another teacher note

IV. Weak'points: A

A

They became too involved and wanted to pend too many'clas

hours'on this unit. StuderAs mbstly;aprecec ed the extra
,

activities a d applied learning to work sit a ions.

ibt

jUITIT 12 INTERN^ OPERATIONS OF A GROUP .

'Teachers tended t disagree in their comments about this unit.

One teacher said...

III. 4p.terials most useful:

,,They enjoyed the role 'playing and
4 L

At another teacher said: P

IV. k4eaa POints: 4C

\

could "reallY get inio

Hidden aFndasi Is did not work well either the HERO group.

The students had not had experience in role playing and were very

A

unsecure, therefore, the Hidden Agendas IIrankings were pooi-..

72IT 13 -'OUTCOMES OF LEADERSHIP

One teacher commented that...

HERO members were gonce d with phe.amoubt of-time devoted to .this

ield test./Since-they are all employed and some of the class members.
.

are interested in management they really became involved.

Due to the fact tine students wanted to do so many activities in

lieu of. the HERO club a lapse of time was necessary before-We could
i

/

progress'to thenext unit.
----,,

, ,..

.1-4

-26-
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-This project pi-oved an inceptive for the HTRO club to dOyeictp
.

avogrg .m of work ,Edtabli3h early in the semester the projects for

detexmine4realistic 3oals and set priorities for iri4ividual
44

activitiestof the members.

Finally, one teacher suggested...

rresentaion cf mo.16erial should be wial methods other'than

redirig.
..*

1\leintain at least the same nuMberef groupactivities-or add more.

a

the

A. o

f.

vol
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O

Source
- -

C.ovariate

Mastery Pretei-0

Main F. fect

. _Fxper inventa 1 vs.%

Control °

Table*-3.

Stage. One Content. Mastery Pos test

For Units 1, 2, 4, and '5 Using Class:"Means

Res.idua1

Total

d

- 28 -

38

.c

.00
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;Table 4

Stage 0 e Content Mastery .Posttest
o

For Unit 6, 7, 8, 9 Using ClaS§ Means

Source. -

Covatiate- .

df. MS

Mastery Pretest 1 100,82

Main 'Effect
t .

perimental vs,
ContrAW AAII I .

112
...---------.',a,

Total: '4 4 14-.
. ..

Restdual
r .

(.7

1.02

15.54

-

18.76

6.32

Significance-

Ox

I- ) 7

O



.-Table 5

-Stage One Content Mastery ',Posttest /

For Units 10,11, 12; And 1-3 Using' Crass M.ea"het

.

0

k;

-30-



Table 6

Stage One Content Mastery Posttest
%_ For,U its 2, 4, and 5 Using Individual Scores

Soured

Covartate

Mastery Pretest

d MS

'Main Effects

Experiment ay. vs.
JControl

Respondent Sei

Bract ion

Residual

Total

1

1

1

ificance

637.06: 77.96

958.05 r17. 25. .001
17.96 2.20 N,S.

pp

1° 2.85

20
I

r-

8.17

2 ,0 15.65

?

.3



. ,/ _
17

Table 1 ,,,

i

Stage O ne Content Mastery ',Posttest

7,Units:6,H, 8, 'and 9 Us4ng IndividualiScores

.
.- . 4 .. .

Source

-634riate

Mastery Pretest.

Main Effects

Experimental
Conirol

Respondent Sex
44.

Intepac ion
rS

Residua

4 Total

1

r

df

1

1

1 6

250 .67

i MS Significce

1793.47 261.06 .001

)

) 356.43 51.88 .001
1.92 N.S.

254 15.24

-32-
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Table 8

e

Stage One Content Mastery Posttest

For Units,0, 11, 12, and 13 Wsing Individual Score
POrk.

Source df MS F

,

131.57

141.11

7.75
-

.674

1

Significance

Covariate

Mastery T4eteet
'\

Main Effects.

--KAieripental Vel.
Control

Responden Sex
-

Interaction

Residual., ,..,.

Total

1

1
N._

I 1. :.

N...

215

219

1030.13

i

1104.85

60.69
.

5.24

7.83-

17.47

.001

.001
.

.01

N.8.

-33-,
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Table "9 o

Stage TwU.Teacher,Rating.#1 Using IndividualScorel.

\.'

Source df

Main Effects

Experimental val 1

Control
Male vs. Female 1

Interaction 1

Re/idu4)l 466

To tai 469

1. itating Item:

ti

MS F Significance

16.92 3.47 .10

6.79 1.39 N.S.

.18 .04 T N.S.

kc88

4.89

When this student suggests an idel, the cither class'
memb ire-usually agree.

-34-
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Table 10
u

Stage Two Teacher Rating Using Individual Scores'

Source

Main Effects

Experimental 4.s. 1, 97,
Control

,

Male vs. Female 1 .12.'83

Interaition
1

df

Nr I

Residual -466 -4.81_,

'469 5.01, 4

This student is good at initiating or
group activity.

Total

lin item:'6L

Siiii.cant

20.1 .001

2.66 .10

.11 U.S.

r

!
'45

dr

4

1,;

1

7

I
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T,able 141

..Stage Twh Teacher Rating #3 Uain Individual Scores

Source ,

Main Effects

df F S 12,n ificance

Experimental vs. 1 0.71%!1. 2.50: '
-

Control
. 4

. \ ,.

Mile .vs : liematle .53
t ,, ..,

.

Interaction ' 1

Rehidual \
'. .

466.
.

Tut 469.

'
. :

.

.14 N.S.

.51 /.13 ',,N.S.

3.88
//

3.88

Rating Item: is

, ..
Th student is 'class leader,

, .

0

40%

F

-36-
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Sourc

M4in

Exp

Mal

inter
p

Resid al

Total

'Ratio: Fhis at

a

'-Table 12 .

tags Two Teacher Rati4 04 Using-indivldual Score'

v df MS ;,§iAnificance

ffects

rimental vs. 1

:Control
vs. Female 1

ctiOn 1

21.64 4.67 .05

2.82 61 N.

1.74 .38

466. 4.64

449 4 0*-
r 7

-
t likes to cho se members for 'a team.

414

0

Y.



Table 13

r

Stage Two Teacher Rating #5 Using Individual Score'

Source df' MS F Significance

.Main iifects A,

Experimental vs. 1 .45 .09 ;N.S.
Control

Male vs. Female 1 1.40 .28' N.S.

Interadtion 1 .01 .002 N.S.

aesidual \466 4.94

Total 69 4.92

1
Rating Item: This student likes to by the spokesman for the group.

i/

t.



A

Table 14

Stage Two' Self-Repotted Leadership Ability

Using Individ 11.1 Scores

SOurce df MS F Significance

Main Effects

Experimental vs. 1 3.08 1.67 N.S.°
Control

Male vs. Female 1 1.95 1.06 N.S.

Inter.actiori 1 1.75 .95 N.S.

Residn

Total

463 J.84

466 , 1.85
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. fable 15

/.\

Stage Three. Results for Consideration Posteest

UsIng Class Means

Source

Covariate

ConsideratiOn Pretest

Main Effect

,Experimental vs
Control

\
Residual.

Total.

MS

.9.

1 31.61.

18 1.95

20' 4.9.2

16;20

Significance

II, .001

1649 :001

510



Table 16

Stage Three Results fot"Initiating Nctiop Posttest

Using Cass Means

4

Source

Covar iate?

'Initiatingt Action
PreteJt

. .

- Main Effect

Experiniental vs.

Residual

:Control

1 .21.45

1 ,

s.,,

df °MS

I

3.37

18 2.35.

20 3.36

a

,

P $igniticance

9.13 .01

141.S.

-4i-
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Table 17

Stage.Three Aesults for Consideration Posttest

Using Individual Scores'

So, urea df '
-
4

%:..,Crovariate

Consideration Pretest 1

Main Effect

Experimental vs. 1

Control
Male vs. Female . 1

Interaction %
1

ftesidul 388 .

Total ° 392

MS F ' Si ,gnificance

4641.52' 164.88 : .001.

621.42 .21.97 .001'

77.66 2..,75
L

rc
35.11 1.24

28.29

41.55



Table L8

9

Stage Three ResUlts for Initiating Action Post-test

Using Individual Scores

Sour

ate
J

Ini iacing Action 1 )5744..25-
P etest

Main E ects

Experimental vs
"Contr 1

Male v . Female

Interacti n

Residual

Total

,r

74 q'1

11.20

1 .01

390 35.86

394 ((50.33

160.19

Significance

2.06 /N.S.

,09

4

53 41



Table 14

, Summary, of Summative Results

#'

St'age One

Units 1 5

9

. .Units 10 .1 1.2,,13

Stage Typ.-

Teacher Ratings

Persuasiveness

140

IpitiatidgGroup AC.tiVity

Class Leader
. ,

Choosing TeaM,X,,embers

Spoke)Man,for Croup.

Student _S_elf. Report

Stige Thr.ee

Cons-ideratiOn-

.

Class as Unit

_ -

MEP

Indi as linit

***

* * *

S

Vs

Initiating Action_

it icsnt
Signif cant at-p ,

**
*** Sigitificant aty =
-- Not' calculated

0

. te

1
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FIELD-TEST TEllfNERS

lio Units

DECA Fred MMAx 1 10 to 13
Anita *Schultz 2 ... - -
Philip Myers' 2 el. as

Beth Clark ,1 6 to .9
Sue Parkinson -1. . 1 to "5

FFA

FHA

4.

Bill Davis
John Rodgers
Ron Hefty
Ned Stump/Ed Hollis

*Dale Butcher

.Betty Voland
-°Naiicy Bolin
*lbanna Smith
Nancy Clem
Betty Phillips
Sally Carithers

2 .:.

1 .\1 to 5
2 'sr. - -

1 6 to 9
1 10 to 3

1 . 10 to 13
1 . 1 to 15

- MI Oa2°
2

OEA *Norma McKinney 1.
Roberta Patmore 1
JerrMillS 2
Ann Cummins 2

Maridee Cutter 1

V ICA Richard Sadenwater 1

Paul Meyer , 2

Vic Doty 1

Tom Pantos
. . 1

ICE

6 to 9

1 to 5
6 to 9

10 to 13

6 to 9
- - -
1 to 5

'10 to 13
Philip Burket 2. OW MO Oa

Ish.Smi;h. 1 1 to 5
Bill Ringo \ 1 .40 to 13

N Bob Humphrey 1 6 to,9
Tom Johnson 2,_

Max Chambers 2

*rOlers to ttcrvisory Committie member

-50-
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A A-

INFORMATION SHEET

A. Kind of Project: (check one)

Experimental

2 '//''Developmental'

3 Pilot

B. Population

A

Demonstration

5 Evaluative

Exemplary

TYPE Numbers

A Disadvantaged
B HandiCapped
C Migrant
D Minority
E Combination of the above

. F Other Vocational Youth Groups

GROUP-

A
B

C
D

*/-

1' Pre-schOol . 1

2 Elementary 2

3 Junior High School '3

4 Middle_School 4

5 Senior Nigh, School 5

Post,SeCond9ry,
7, Adult

41. Wa

7

.3 UnivdYsity. 8

9 Employer 9

10 Employee 10
11 Citizens 11

12 Parents 12

p13 Combination of the above 13

LOCALITY (check the one which encompasses the locality involved)

a. National
b State.

c Jtegion
d District
e -County
f Area
g 'Community
h School Corporation LEA)

-52-
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V

k.

School

A?Penzi A 33.
LPADERSRIP TRAINING LOG

4

Week of

Unit

S

I Parts of unit-used (example SIG, GIG, PIP):

ft Extra references used by students:

*III Materials most usef9l :.

!!

I ft

IV Weak points:

.10

-54-
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APPENDIX C

CONTENT MASTERY TEST

Leabership as personality means that the leader Is
A: Good at per.talks
R, Confident; humorous, and popular
C. Rater familias

. D. ,The one to got, things ving

'Leadership as a form of persuasion means that the leader Is-
A. Able to net lots. of launtis.
B. Very active
C. Able to convince and inspire
D. Able to plan work
4

3. Leadership as a power relation means that the leader. is able
. ,

to
I

A. Change opinions,
B. .Plan ahead
C. Interact well
0. Us.e authority

4. Ueadershlp.as initiating action and maintaining structure means-
' that the leader is able to ,

,

A. Keep the group working-
B. Keep. then group happy
C. TelI the group what to, do
0. ,inspire the group

5 The "persdnal-situational" explariation of .ledership says that
the
A. Persoinality. of the leader determines the situation.
B. SitUltIon determines the persdnality of the leader,

C. BothIlecIder personality and the situation are important

0. Neit/her leader persOnality nor the situation are Important

6.. Autocratic leadership ri2eons that the leader
A. Allows the nroun to decide issues

- B. Dictates how to do -things
C. Persuades how to do thin,;s
D. Senks'input from the (group.

7. The person respUnsible for the anende. Is the ,
A. Recording secretary
B. Committee chairman
C Parliamentarian.
P,' PresAdent

.

B. The committee responsible for raising funds fhor an organization
is the .
A. -Service committee ,

B. Treasurer's Committee
C. Ways and means committee

Social and recreational, cbMthitte

-56-,
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9. A standing ommlttee is one which
A. Meets to discuss the mstan the organization will take

on certa n issues'
-B. Functions through the yeir
_C. Functions through the fi.rst two months
0. None of th above

10. Which of the f elements of an agenda is In the
correct sequenc ?
A. Previous mi t)tes, unfinished busineSs, standing 'tommittee

reports
B. Unfinished b Siness, new business, standing committee

reports
' C. Special commi tee reports, unfinished busineSs, new butlness

11. Begin planning a p ogram of work by
A. Reviewing last year's program of work

iscussing pros ntsneeds.of the chapter alid CoMmunity
C. Ex oring otherchapter's programs of wok
D. All the above

r

12. A motion wh h takeS racedende oVer.the pending question and
all other jte s of business is
A. Incedental'

' B. Main
I .\

C. Privileged
D, Mal-n motion

13. The' first detailad set if parliamentary ruleS'and redulations

Were developed by
A.' Henry Roberts
R. John Henry.
C. Robert Henry

1.

14. In makincra'motjori, a memb r'obtains the fLoor and introduces
the proposal,. by using the ords
A. I make a motion that ..
R. .1 move the motion that..
C. I have an idea that ...
`D. I move that...

15. Which one of the following pr niciples As not an important
principle of parliamentary procedure'?
A. -A definite and logical order of precedence governs the

.

introduction and disposal of all motions
B.. Must have a properly equipped meeting room to hold a meeting

C.. Parliamentary rules exist to help the orderly transaction
of business and to promote cooperation and harmony

, The members may delegate duties and authority, but do
retain the right to final decision.



I

4.

16. A main mot ion is a motion to bring before a gro4.4any particular
subject for the orO,ups decision. A main motion has what rank
precedence

i

A. . ? I if

R. I.
C. 3

D. 4

17. A subsidiary motion is applied to other motions for the purpose
of disposing of the motions., 'By mean of subsidiary motions,
the Originl motion mAy be modified, postponed or referred

to committee. Which motion can a subslidiart, motion apply to.?

A. Subsdiary
B. 1:ivileged
C. Main 3

D. Incidental '

18. Which of the followihg is not a step i clarifying.a value?

A. Self- examination on your part
B.' Consistency in your values

_

C.\ inconsistency in your values
D. ware of values of others

19, A value can,be best described as
A. 'A fact
B. Ai:stabfe belief

: idea
A price

20. yfhich,of. the fo1lowing .>tatemen
/A. The sun alsth rises

ColpTbus Discovered America
C Baste makes waste

I

D. Washington was the first president

21. Ideti4 which of the foLlowing is a pt
\ goal

A. Write down the.poal-
R. Achieve "the gdai
C. Repeat the. goal

. r

1 D. ',lake the Apar a Valtho

22. Which of th, folloWing not part of.

A,,,,., Actor
-R Behavior
C, Cause.
P41, nOgrek

r,

s involves a value?

,p in Clarifying a

AE3CD objective?

N
.

--

23. What step is less important for s-hort-tlerm bul very

lmportant for lono-term ,

A. Identifying tasks to be accomplished
B. ,Organizing tasks sequentially° ,

C. -Cett.inc] dates for ask accompUshm nt
n. iteadjustincil-ates f r taskaccomplkshment.
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24. . The leader and officers of a group can best improve their

communication by
A. Meeting prior to the group meeting
B. Encouraging team work among the members
C. Not disagreeing with one another
D. Not listening to one another

25. Member-member team. work refers to
A. Communication between officers and members
B. A group without.a leader
C. A non-essential aspect of leadership
D. Effective communication and cooperation among members

26. Which of the following is an example of a leadership chain?

A. Succession of presidents
B. Leaders and followers

.

C. The Armed: orces
D. A class of students

27. The important aspect Of a leadership chain is that

A. ,Members are prisonerst9fhe leadership chain

B. The .chain is only as striChg.as its weakest link

C. A chain is necessary only In a weak group.'

28. The term leadership chain refers to
A. A' leader dominating a group
B. Ineffective communication among the group members

C.. Leader-officer, officer-member, and'Meeber-member.team-
work

1

29. A disCussion Leader should
A. Avoid asking questions
B. Let the group organize itself
C. Keep the - discussion moving
D. Dominate the discussion

30. A group that knows a problem exists should-first
A. ,Sepse. th.0- the problem exists

B. Define the probilemt
C. nue\ss causes ''' ,

D.. DecJde on 'a solution to the.problem
1

\

31. If a Jeader asks a speaker (who has not been recognized
accordinl to the rules of parliamentary procedure) to be silent,

that leader is
A. Prombting freedom of speech
B. Beingunfaer
C. Disobeying the majority decision
D. Preventing on individuzil from developing

32. As a.decisionmalcer, yo4 mutt

A. Not evaluate',your decision
B. Choose and implement a course of action

C. Not think of alternative courses of action

, D. Act hastily
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33. Leaders who are not anktous worriers tend to be
A. Self confident.
B. Well adjusted
C. Dominant
D.' Conservative.-

34. A non.-directiveari4officeeshould,perhaps be more
A. Sensrtly

f
B. ExtExtraverted

Domina
ti

D. Conservative

35. A' leader who is too talkative should perhaps Abe less
A. Self confiden't
8. Well adjusted
C. Sensitive.
D. Extraverted

36.. II a group does not want to be domLnated, then the leader
should become less
A: introverted -
B. 'Self-Confident
'C. -Sensitive
D. Dominant

Leaders who ee-members as indivEduals possess
A. Interpersonal sensitivity
B. Domrnance
C: introversion
D., ExtroversOn

38. A mature' group member is
A. Sensitive to thei own needs
B. Insensitive to at er member's needs
C. Insensitive to gr up needs
D. Al l of the above

39. A ,gi-oup member is ex° cisinq his/her, decision making role
by

4

A. Voicing opinion .,,

A. Deciding not to p rticipate

,.-.

C. Not voting
D. void discussion

40..4 r,ommunication skill in..Ives
A. 'Spv:aking
B.' Writing :1

C. ''Non-verbai behavi.or
D. All of the above

(

4 .,1- F Competition within roups can. help develop cohesiveness
between each grout)._

.



42. Grtoup cohesivenes means
A. Acting alike

,B. Thinking al i e

C. Cooperating,
D. Competing

43,, A skillful Media-tor
A. Stays .out of fights
B. 'Resolves conflicts
C. Disrupts group cohesiveness
D. Tells the grOup-what,,to_do

44. Lack of member par,ticipation can sometimes by solved by

A. Avoiding the gatekeeperand information-seeker roles.

B. Letting each individual serve in a role that is easy

C. Breaking the lines of communication
D. Developing group standards.of "everyone participate."

h 4

45.( W iCh of the fo.11owing cause 4or fa'l I ure to accept respon-

c s bility can be solved easie t7 .

A. Members may not know wha is_ Elxpette of them

B. Members orvieaders may el 4psecure

C. MemberS or leaders'may. ave more imp things to do

D. Members may
. not be inte ested.

i
.

,

I

46. T F Committees "can do mo t of th wer he chapter. If \

they are well select d and their,~ e p nsibilitles are

explained. \ .

I

47. T F A committee accomplighes only twO g alg

(I) 1,t involves more members in h pter activities

(2) More is accomplished by the f h pter

418. T F A standing committee takes care ofIspe lal. projects

or actlykties
. .

49.- I F -A -commrttee does all the organization and all the work

on a project:

50, T F' A standing -committee isjesponsible only for the

offiCer elections

51. Which of the following are 'important questions in selecting

the correct members fo a committee?

A. Which members have.the skill or knowledge required?

B. Which-members does the chairman want?
C. Which members are the most Interested?,

D. All of the above

52. A goOd committee member
A. .Volunteers.for'eVery task
B. Gets irritated if things don't go his may

C. ComplOtes all jobs and responsibilities given to him
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3. The committee c airmaii's primary r sponsibility is to:

A. Do all the,,work
B. Control the committee's ee ng

C. Provide leadership for he ;committee

54. Which f the following i a type of commun cattgn
A. Li tening
B. Non verkat
C. Spea ing
D. All' of the above,

0

55. In presenting a group report you should not
A. Organize the report
8. Speak loudly and clearly
C. Memorize the report '
D. Use vival aids-7i.

.56. In presenting'a committee report one member .cla crated' at

.great lerigth concerning a rather complicated pr biem the
committee had encountered. But when the member had tiniShed,
the chairperson hadto'ask who was involved and /when the pro-

blem had oCcurred. Which of the following comm ndments.of good

communication was (were disobeyed?
A. Be bei4f
B. Be'ethiCal
C., Make your message rpteresting
D. Illustrate points

57. Writing can be use to

A: inform
B. Entertain
C. IMpress
D. All the above. ,

4°

Which part of the speech is meant to detine 'terms?

A. The introduction
B. The discussion
C. The conclusion

59. T 'F An organization should have written\set of rules and
policies to follow and enforc 2\

60. t ,F General policies and rules should be relevan'and meaning-
. fun to .your specific group' locale, and your,school's

policies.

61. T F There is no exact group of rulellow wherisotving

a particular:conflict situation

62. Who should develop and write the rules and general pol4cies
under which-your group should function ?'

A. Your advisor
B. A specially appointed committee
C. National officers of your! qrgarizatton

D. All of the above
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.63. When your 9r9rup has a written set of rules and policies,
it is very important that .0

A. All members follow and ohey the rules and policies

B. Officers and advisors be exeMpt from following the rules

.aodpolicies
C.. Membert who cannot fellow the.proup's rules and policies

must've disciplines
0, Only A and C

'64. A good example of a general policy of an rganizat ion Is to:

A. Allow members to continually miss meetings without a
reasonable excuse '

B. Use correct p.arliamentary proce4u_re when discussing
sugg.estions or problems v

C. E -lect officers 9n. a popularity. basis
D. 'A and C .

,

i
g+

\

6 /. If your group .has a problem o some nature, the iirtt step

/ in solving it is to
\\

g -

A. Bring.the problem before the -whole group a d-drscuss

tl
,

B. f oicers of the group should meet and discuss the

pro rem and possible solutions,
C: Ass gn the probem to a committee and let them solve

the problemil
,,-.4

1 66., T F A coriflict situation can be a 'learning

all members involved

xperience for

. 67. Which of the following-are outcomes of 1,eadership-

A. Goal development
B. Cooperatl'on
C. u

Group cohesiveness
D. All of the above

68. Your group has the greatest potential for leadership

A. Individual citizenship,
B. National citizenship
G. Community citizenship
O. Family citizenship

a 04,

.
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AvPend : x
Teacher- Natte

al

\ TEACHER RATINGS,.OF STUDENT LEADERSHIP'

We wou
the leaders
you provide

We ask
on/the-r-line

---names are
questions
five quest
who often

=' question.

ld appreciate your informal judgment
hip ability of your student
will remain confidentia

oubeginby listing the names of
below. Next to the spaces set aside f

toe 'columns Each column pertains to- o
through E4 We'd like you to read.4each

one and place an "x" next to the name of
ispliyt the leadership behavior describe
There is no limit to the .number ok etude

cerning
e info' ation that

\1'may check for a particular item. The five items

A.

our studenti
student -

e of the **
f-the.following..
each stuaent
y each "1'

es- you
ar :

When this student suggests an idea, the otherclass
members--usn*allyagree.,

B. This Student it good at initiating, or starting a group,

)

activift- ts ,

C This st dent isa classlea0er. .

$ This st dedt likes -Co choose membersfor a teams:
. This situ eni likes to-be the spokesman for a group. ,

,,,
.. ,

, .

Stude Name
.1

2

3

4

5.'

6

A B C . n g'3

7,

8

MO'

Ef V

'Ye
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DIRECTIONS:

I,

S

.1. READ each Item carefully.

h. TI-11N1( about how frequently the leader SHOULD engage in the behavior described by the item.

cA DECIDE whither Ire "MOULD always, often, occasionally, seldom or never"act*as described by the

DRAW-A CIRCLE around one faf the five letters hallowing the item to Atm the answer you have

selected.

. A - Always

B.Often
C.-. Occasionally

What the IDEAL leader SHOULD do:

1. Do personal favors for group members.

D Seldom

E Never

2. Make his attitudes clear to the group
f.,

. I 3. Do little things to make it pleasant to be a member of the group

4..Try out his new ideas with the group

5. Act as the real leader of the. group.

6. Be easy to u derstand
, ..,

7. Rule with an on hand. .

'8. Find time to listen to group' members. .

'9. Criticize poor work .
v 4

10. -Give advance notice of changes.

' 11. Speak in a manner not toibe questioned.

12. Keep to himself. - -- ,, .
'I' .

13.'LonlCout 'for the pens al welfare of individual group members.....,
.

1

1
.,

4. Assigri-group ntemher to particular tasks.

15. He the spokesman of thk group.

C D E

A B- C D E

A B C D E

A B C D E

B . C D E

A B C D E

A B C D E

B C D E

A BCDE
-**

A B C D E

A B C D E

A B C D E

''A B C D E

A B C D E

A B C D E



16. Schedule the work to be done. BC D

17. Maintain definite standards of performance A BCD
18. Refuse to explain his actions. A B C D

19. Keep the gaup informed.

20. Act, without consulting the group.

ti A B,

B

C

, C

D

D
,4

21. Back up tht members in..their actions A B D

E

E

E

22. Emphasize the meeting of deadlines 10A-BCDE
23. Treat all group members as his equals. A B C D

24. Encourage the use of uniform procedures. A BC D g

25. Get what he asks for from his superiors.. A B C D E

26. Be willing to make changes. A B C D E

27. Make sure that, his part in the ownization is understood
by group members A B C D E

28. Be friendly and approachable. A B C D . E

29. Ask that group members follow standard rules and regulations. A B C D E

o

30. Fail to take necessary action. A B C D E

M. Make grow members feel at ease when talking with them A B C D E

32. Let grow members know what is expected_of them. . A B C b E
r

33. Speaks the representative of the group. A,13CDE
34. ggestions made by the group into operation. A, B C D E

35. e to it that-group members are working up to capacity. A BCD E
.

36. Let 'other people. take away his leadership in the group. A B C D EA.
37. Get his superiors to act for the welfare of the group members. A B C D E

38. Get group approval in important matters before going ahead. A B C D

39. See to it tWat the work of group members is coordinated. , A ' B C D E

40. Keep the group working together as a team.

9.
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